focused on the speed at which individuals and cultures are being exposed to new media, and the pressure placed upon educators to help people understand messages: "Though the calls for media literacy are not new, what is new is the rise of relatively inexpensive media that allows students to produce their own works, the rapid transnational transmission of programming, and the concerted effort by several countries over the last 2 decades to develop national curricula" ( p. 2). Christ and Potter suggested scholars need to address the complexity and dynamism of media literacy as a construct.
Media literacy as a field has tended to get bogged down in the problem of agreeing upon a basic definition. For our purposes, adding information literacy does not make the task any easier. What are media? What constitutes information? To what extent is literacy or literacy education similar or different in each context? There continues to be a need for both theory-building and empirical research data, which would strengthen conceptualization. SIMILE needs to foster a global sense of significance about media and information literacy education issues across many disciplines.
We would propose dividing conceptual issues of media and information literacy education into two key prongs: first, the K-12 concern of cultivating media and information literacy skills as a fundamental requirement of an elementary and secondary education; and second, life-long learning by adults, including university students, about the nature of global media corporations, framing of media messages, potential effects on children and adults, appreciation of quality, and application of this knowledge in the role of active citizenship. 
